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Peter Elbow, nationally-known writing scholar, visited our campus February 29
to March I, providing many of us with provocative and exciting insights about how to
include the teaching of writing in our courses. He has graciously given his permission
to reprint this article, one of the many articles he provided us with during his stay.
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Ways to Using Freewriting In Class:

•

5-10 minutes of writing at the start of class to help students
bring to mind their homework reading or lab work or previous
lectures.

•

5-10 minutes after posing a question for discussion or after a
presentation or film clip-or simply when things go dead. Low
stakes writing for exploring reactions always makes it easier for
students to talk up in a discussion.

•

•

5-10 minutes at the end of class or lecture to get them to think
about what's been discussed.

5 minutes at the end of class to write to us about what they
learned that day: what was the main idea for them? what was
going on for them during that class? This helps them integrate
what they've heard, and if we collect it, we learn what's getting
through and what isn't.

If I have a new class with students who will resist the idea of
writing I don't collect, I start off collecting it for a few sessions, but
I stress that I won't grade or comment; I'll just check to make sure
they used the writing to explore the topic. This way, I can teach
them that it's not a waste of time write in a low stakes exploratory
way. After a few sessions, I stop collecting and let these pieces be
entirely private.

When asking students to do low stakes writing in class, it's
important for the teacher to write too. Otherwise students see it as
a babyish exercise for beginners rather than what it is: a process
that adult professionals and academics find profitable.
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Ways to Use Out of Class
Freewriting and Low Stakes
Writing:
Many teachers require students to keep
a journal of informal and probably
personal reflections to readings and
classes. The goal is to get students to
connect what they are studying with the
rest of their experience, thoughts, and
feelings. Some teachers read journals;
others treat them as private and just
check that students are writing. It can
be productive to get students to trade
journals weekly with a peer--perhaps for
a response, perhaps not. Some students
have a hard time connecting with
journal writing; they feel it's useless and
artificial-especially if no one else reads
it. Teachers sometimes ask instead for a
weekly letter to a classmate or friend in
which they reflect on the course material.

How Freewriting Helps Students
Think and Write Better
• It helps students involve themselves
more actively in the ideas and
subject matter of the course. During
a lecture or discussion, there are
usually only a minority of minds in
the room that are active. During low
stakes writing, virtually all minds
are actively processing the ideas of
the course.

• It helps students become more
adventuresome and questioning.
When students write for a grade,
they tend to play it safe-making
large generalizations and running
away from what they are not sure
of. Freewriting increases the chance
that they will explore perplexitysomething they need not only for
the sake of learning but for the sake
of greater conceptual depth in their
finished essays. It also increases the
chances of cognitive movement:
a mind engaged in working out a
train of thought. This contrasts with
static writing that merely records
completed or past thinking.

• It helps students find their own
language for the issues of the course:
their own analogies and metaphors
for academic concepts. Learning
a discipline means learning its
discourse, but it also means learning
not to use that discourse. Students
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don't really know a field until they
can write and talk about the material
in their own lingo.
• It helps improve students' high
stakes writing. In their high stakes
writing, they often struggle in
nonproductive ways and produce
terrible and tangled prose.
Freewriting (despite carelessness
and mistakes) usually fosters a
livelier, clearer, and more interesting
voice—writing that sounds like it
came from a person. I've almost
never seen a piece of freewriting I
couldn't easily understand, but I've
seen lots of high stakes writing that
students have worked very hard on—
and found it impenetrable.
• It helps students learn to write with
full attention to their thinking. Many
students have never experienced
writing with full attention to their
thoughts. Their writing has always
been for a grade, and much of their
attention has gone to worries about
mistakes in language, spelling, or
wording.

• It helps students learn metacognitive thinking. There's a special
application of low stakes writing
to math and science courses-and to
problem solving in general: asking
students to write the story of the
steps their minds went through
as they tried to solve a problem. It
helps their thinking for students to
share these meta-cognitive stories.
• It helps students learn to talk to
themselves. It's a prime mark of wise
and educated persons to be able to
pursue a train of thinking inside
their own heads-with no one else to
talk to. Private low stakes writing
helps students learn this valuable
skill.
• It helps students do better on
high stakes essay teste. Teachers
sometimes say, "We can't do low
stakes freewriting because we have
to concentrate on high stakes timed
writing exams." But freewriting
is an ideal preparation for high

stakes teste. After students are
well practiced with regular private
no-topic freewriting, we can use
freewriting as direct practice for
exams. We can set test-like topics;

we can give them longer and longer
sessions to match exam times. In
short we can give them practice
with all the exam conditions. Except
for the danger and risk. Practicing
in these conditions, they can learn
to think on their feet and explore
different ways of handling topics
and organization. When they hit
the real exams, they will be more
comfortable and more confident.

How Freewriting and Low Stakes
Writing Help Us Teach
• Regular low stakes assignments
get students to keep up with the
assigned reading every week. When
students put off the reading till
exams or major papers, they learn
less from discussions and lecturesand class goes dead.
• It helps us with our commenting
on their papers. With frequent low
stakes pieces, we don't have to grade
or comment on any writing till they
are already warmed up and fluent.
And when we've already seen a
number of their low stakes pieces,
we don't have to panic when they
turn in a high stakes essay that is
tangled or impenetrable or looks
brain damaged. We can just say,
"Come on. I know you can write
what you are trying to say here a
clear lively voice. I've seen you do
it."

• It gives us a better view of how
students are understanding the
course material and reacting to our
teaching-indeed, how their minds
are working. We can see interactions
between their thinking and their
feelings-and how course material
relates to other realms of their life.
• And don't forget: freewriting and
low stakes writing takes little of our
time and expertise. We can require it
but not grade it. We can read it but
not comment on it. In many cases we
don't even need to read it. Yet we
can get students to read each other's
informal pieces-and (if we want)
discuss them.
Adapted from "High Stakes and Low Stakes in
Assigning and Responding to Writing" by Peter
Eibow, in Assigning and Responding to Writing in
the Disciplines, edited by Mary Deane Sorcineili
and Peter Elbow, San Francisco: Jossey-Bass, 1997.
[Reprinted with permission] a
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Social Justice Symposium Engages Faculty in Key Questions
By Pam Motoike
What do we expect CSUMB students to know about
social justice? What do our students know about
social justice? Forty faculty addressed these over
arching questions at the first CSUMB Symposium on
Teaching and Learning about Social Justice held on
January 18 and sponsored by TLA. The Symposium
was marked by powerful insights from CSUMB
alumni and by intense, engaged discussions among
faculty.

A panel, facilitated by David Reichard, began the
Symposium where, CSUMB alums and faculty
addressed the two over-arching questions. CSUMB
alums Steven Russell and Angela Louie Howard
shared their perspectives as pioneer students who
learned about social justice by doing it. They spoke
about being empowered to create opportunities
that did not previously exist and to advocate for
changes on campus. They described an early campus
atmosphere energized by students working together
to create change. Angela reminded us that if social
justice permeated CSUMB culture, it would be
evident everywhere; students would feel that the
campus lived, breathed, and acted on social justice.
The campus would be an agent for social change.
Faculty panel members Rina Benmayor, Daniel
Shapiro, Angie Tran, and Maria Villasenor shared
their insights about social justice in the curriculum—
the successes as well as the barriers.

After the panel, faculty discussed the two questions
in small discussion groups co-facilitated by Enid
Blader-Baxter, John Berteaux, Linda Bynoe, Dan
Fernandez, Rafael Gomez, Juan Gutierrez, Sandra
Pacheco, Seth Pollack, and Eric Tao. To the question
"What do we expect CSUMB graduates to learn about
social justice?" faculty groups responded that students
should learn: to know that social justice is global; to know
about one's identities; to understand power, privilege and
oppression; to demonstrate a complex understanding ofissues;
to be willing to talk and listen; to leant different perspectives; to
understand that inequity historically exists; to understand how
a student's majorfield impacts social justice; to understand
one's own responsibilityfor social justice; to strategize about
mys to decrease inequity; and to belmae about social justice.
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These responses reveal a range of knowledge,
awareness, skills, and a will to take action that
faculty expect students to take with them from
CSUMB.

To the question, "What do CSUMB students learn
about social justice?" the faculty groups responded,
CSUMB students learn: to start from where they are
and to find commonalities; to work the system; to feel
at an emotional level; to listen; to be more open; to take
responsibility; and to take action.
One of the high points of the Symposium was the
final discussion of the whole group, where faculty
engaged the symposium questions with colleagues
across disciplines, and shared the complexities,
difficulties, and joys of teaching about social justice.
Interrogating our practice allowed us to raise
important questions about our teaching approaches,
including: How can our curriculum demonstrate depth?
Does our curriculum focus on emotional reaction and
understanding without the call to action, or strategies for
change? Should we measure the attainment of social justice
goals by some standard, or should students be evaluated
according to where they begin? How are we reaching the
small percentage of students who have a negative reaction
to social justice concepts? What are students learning
about social justice by observing us? Does CSUMB have
a true commitment to social justice? How can we be more
strategic about how we teach social justice?

Rather than resolving these vital issues, faculty at
the Symposium opened the conversation for further
campus-wide discussion. This semester's TLA
Teaching Cooperative on Teaching and Learning about
Social Justice is picking up where the Symposium
left off. Coop members are using student evidence
to understand how students are learning about social
justice. The planning committee, Annette March,
Stephanie Johnson, Pamela Motoike and Gerald
Shenk, anticipate ongoing collaborative opportunities
to further energize this vital component of CSUMB's
Vision Statement, values, and goals. Stay tuned, a
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Online Pedagogies and Best Practices Teaching Cooperative
Co-Sponsored with CAT
In this teaching coop, participants explored teaching and learning theories and various approaches to
teaching online courses and developed individualized projects to apply in their online courses.

It Pays to be VOCAL
by Frauke Loewensen (WLC)
Among the insights I gained from the
Online Pedagogies Teaching cooperative
is that being VOCAL leads to successful
online instruction. VOCAL, in this
context, is an acronym coined by John R.
Savery . It refers to five characteristics
exhibited by successful online instructors.
Faculty who successfully engage students
in online learning typically are visible,
organized, compassionate, analytical, and lead by example.

I have reviewed my existing online courses in light of these
findings and have made several adjustments. I offer two
examples here: one about the instructor's visibility, and the
other about analytical aspects of teaching.
Now that I am more aware that the online instructor's
visibility is twofold (public and private), I am paying closer
attention to how I shape both of these modalities. The aim
of my public communication with all course participants
is not only to deliver content but also to create a social
presence and to shape the social environment of the course.
My private communication is addressed to individual
learners and aims to engage, motivate, and encourage them.
An analytical component of the successful online
instructor's profile is timely feedback to student work. As
we know, assessment activities need to support the stated
learning outcomes, and the collection and interpretation
of such student data need to result in timely and useful
feedback for the learner. Since the online environment
demands a higher level of self-direction, self-regulation,
and independent learning on the part of the student,
the quality, quantity, and timeliness of feedback from
the instructor is even more crucial. In a skills-based
course, such as learning a foreign language, this aspect
will continue to be a big challenge, since the number
of assessment activities is large and the usefulness of
computer-grading is limited. True language learning
can only be assessed through open, personalized tasks
that demand individual attention and feedback from the
instructor.
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Audio Video Power Point to Increase
Student Learning Online
by Murray Millson (BUS)
As a result of the Online Pedagogies and
Best Practices Teaching Cooperative, I
have begun to master the use of Adobe
PowerPoint Presenter. I have desired
for some time to be able to incorporate
audio and video, or at least audio, into my PowerPoint
presentations for online courses. The cryptic nature of
many PowerPoint presentations is not exceptionally
useful, especially in the online, asynchronous mode
often used for course delivery, since students may have
difficulty clarifying terse bullet points. Additionally,
there are, or will be, requirements for "accessibility" for
those with hearing disabilities to be able to access all of
the spoken words in audio and audio/video PowerPoints
converted to written words.
Incorporating this technology in my online and hybrid
courses will provide an increased level of student learning
and student satisfaction in the first semester of the online
EMBA program. Both of these outcomes can have a major
impact on the launch and continued success of the EMBA
program.
I have been successful in creating a .zip file for the output
that results from the publishing stage of Adobe Presenter.
I uploaded the .zip into the Learning Management System
(Moodle) where the original Adobe Presenter files were
extracted and linked to the appropriate learning module
in the week #1 assignment area in the BUS-601 (EMBA
Fundamentals) course. I initially developed one audio
"over" PowerPoint presentation for Week #1 of the first
course during the workshop. This early success provided
students with an interesting, captivating way to engage
the material in their inaugural EMBA course.

Challenges such as these require continual reflection
and creative ideas and I look forward to future faculty
development events about online pedagogies to help me
develop new solutions. Thanks TLA and CAT for allowing
me to be vocal, a

As a result of my single success using the Adobe
PowerPoint Presenter, I developed 8 more audio "over"
PowerPoint presentations for 8 the remaining 9 weeks of
the first course.

1 John R. Savery, BE VOCAL: Characteristics of Successful
Online Instructors. Journal of Interactive Online Learning, 4:2,
Fall 2005,141-252.

I hope to be able to assist others in the School of Business
in the production of audio "over" PowerPoint. □
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Online Pedagogies and
Best Practices Teaching
Cooperative
Students Like and Learn
from Outside-of-Class
Experiences
by Jennifer Dyer-Seymour

(SBGS)
My goal in the Online Pedagogies and Best Practices
Teaching and Cooperative was to learn more about how
my teaching style could be adapted to serve students
in the online environment. Since my goal is to facilitate
students' learning rather than transmit knowledge, I want
students to make connections between what they read in
the textbook or journal articles and material presented
in films, newspaper articles, and hands-on learning
experiences.

Although I have assigned such projects in face-to-face
courses, engaging in activities outside of the classroom
seems especially appropriate for the online learning
experience. In order to assess whether such projects
would enhance the learning experience for students in the
online environment, I assigned several projects during
two face-to-face, upper-division psychology courses in
the fall of 2007. At the end of the semester I surveyed
students to measure whether they felt the projects had
indeed facilitated their learning.

I measured two activities: 1) in a social psychology class
students made themselves objects of persuasion by
visiting a car dealership, department store or other such
locale. Then students were to identify the tactics that the
salesperson used to persuade them to buy an item. 2) In
a psychopathology class, the students engaged in "stress
busters" (e.g., exercise, movie, massage, etc.) to learn
more about anxiety disorders. In both projects, students
put themselves in a context outside of the classroom and
identified concepts and theories that they had learned
from their reading and classroom discussion.

At the end of the semester I used a 7-point, Likert-type
scale to measure whether students liked the activities and
whether they thought the activities were facilitative of
their learning of the concepts. The mean ratings for the
persuasion activity revealed that students liked having
time outside of class to conduct the activity, did not
prefer to conduct an activity in class rather than outside
of class, and had a better understanding of the material
after conducting the activity. In the Stress Busters activity,
the mean ratings revealed very similar results. These data
suggest that these out-of-class activities were enjoyable
for students and facilitated their learning. I look forward
to using these and many other activities in a future online
course. □
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TLA Scholarship of Teaching and
Learning Travel and Research
Grants Awarded Fall 2007
Jennifer Colby (Lecturer, LS):To attend Building Bridges of
Culture at the Women's Studies Research Center at Brandeis
University in Boston, December, 2007, and to present "Global
Arts for Social Change: A Resource for Teaching in Higher
Education."

Juanita Darling (Assist. Prof, HCom):To attend the Association
of Education in Journalism and Mass Communication
Convention in Washington, D.C., August 2007, and to present
"Lede Poker: How to Teach the Value of Words."

Cathi Draper-Rodriguez (Assist. Prof, Teacher Ed): To
attend the Society for Information Technology &Teacher
Education 19th International Conference in Las Vegas and
to present "Using Computer-based Instruction to Increase
Literacy Skills of English Language Learners"and "Identifying
Teacher Support Mechanisms for Effective Implementation
of the Responsiveness to Intervention Paradigm: An Initial
Investigation."

Kathryn England-Aytes (Lecturer, SBS): To attend an
Oxford Roundtable in Oxford, England in August, 2007, and
to present "Self-Efficacy, Transculturation, and Academic
Persistence in American Indian Women in Higher Education."
Jennifer Fletcher (Assist. Prof, HCom): To attend the
Convention of the Conference on College Composition and
Communication in New Orleans, April, 2008, and to present
"Aristotle Meets Generation Y: Solving the High School/
College Disconnect."

Juan Gutierrez (Assoc. Prof, SBS): To attend the Bi-National
Cooperation on Migration Studies: Developing a Summer
Field Research Training Program in Queretaro, Mexico,
November, 2007, and to participate with Mexican colleagues
in order to revise a collaborative five-week intensive training
session that enables students to learn, in an experiential
environment, ethnographic methods for data collection and
analysis in Mexican rural villages in the state of Queretaro.

Shigeko Sekine (Assist. Prof, WLC): To attend the American
Council on the Teaching of Foreign Languages in San Antonio,
Texas, November 2007, and to present "Strategies to Convert
English Words into Katakana."

Umi Vaughan (Lecturer, HCom): To conduct recorded
research interviews with Cuban musician Carlos Aldama
for use in Africana Studies courses during Fall 2007. The
interdisciplinary research combined oral history, music
performance, and ethnography to be applied specifically to
students'skill-building in historical analysis, critical thinking,
writing, and cultural understanding.

Scott Waltz (Assist. Prof, LS): To attend the Hawaii
International Conference on Education in Waikiki, Hawaii in
January, 2008 and to present "Advancing Student Political
Literacy and Identity as Agents of Change in the Social
Foundations Classroom: The Gubernatorial Elections and
Authentic Democratic Participation."
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First Year Students Teaching Cooperative Makes Recommendations
Summary of the
C©op?s Research
Project Fall 2007

about absences, and repeatedly
explaining the grading system
and the importance of the course,
contributed to a 94% pass rate.

by Pamela Motoike

Pam Baker, Mardi Chalmers,
and Jacqui Grallo (Instructional
Librarians) conducted research on
the questions students frequently
ask at the library public service
desks. Over a two-week period,
47% of 364 questions at the Library
Help Desk were not related to
reference questions. Of these
non-reference related questions,
40% were about hardware (e.g.,
library printers, copy machines),
software (e.g., how do I print from
Blackboard?), and directional
questions about campus services
(e.g., where is the Advising Office?).
In this sample, it became clear
that students need a central place
to get answers to basic questions
about technology and campus
resources. As a result of this work,
the University Librarians created a
CSUMB New Student Frequently
Asked Questions webpage (http://
library.csumb.edu/site/ x20464.
xml).

Students in their first year of college
face tremendous opportunities for
challenge, change, and personal
and intellectual growth. In the
Fall of 2007, in the TLA sponsored
First Year Students Teaching
Cooperative, we asked the question,
How can we best support first year
students in the classroom? To
answer this question, under the
guidance of Annette March, each
participant undertook a classroom
action research project. Faculty
participating included those who
were teaching most of the first year
courses that incoming students
are enrolled in during their first
semester: FYS, Math 98/99, and
Tech Tools. We brought together
the diverse perspectives of our
encounters with first year students
to address the question through our
research. We focused on retention
as we developed our action research
questions, conducted our research,
and shared our findings. Finally,
we collaboratively developed
recommendations emerging directly
from our research findings.

Lipika Deka (Math) conducted
action research in her Math 98
course to examine the relationship
between attendance and course
success. By tracking attendance,
conducting a survey on attendance,
and analyzing patterns, Dr. Deka
found that poor attendance in the
first month of the class was a good
predictor of poor performance in
the course. Students who attended
85% of the classes excelled in the
course; those who attended 65%
to 75% of classes were barely able
to pass; and those who missed up
to 40% of sessions before the first
midterm were likely to fail the
course. In this course, the specific
attendance-related interventions
such as contacting students weekly
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Terri Wheeler (FYS) conducted
her research on ways faculty
can support for students in the
classroom to successfully transition
to college. By using an anonymous
survey of students at the midterm,
Ms. Wheeler was able to identify
instructor behaviors that students
valued. The types of instructor
behaviors that had a positive impact
were: knowing the student's names
and using them by the second week,
conduct one-on-one meetings with
each student, and intervene when a
student was experiencing difficulties
in the adjustment to college. Students
also reported that they wanted
more out-of-class activities and that
they valued the aspects of FYS that
focused on their academic transition
to college.
Pamela Motoike (FYS) studied the
use of electronic portfolios in First
Year Seminar. The KEEP Toolkit e

portfolio tool (http://www.cfkeep.
org) was used for a group midterm
project and for the final portfolio.
In this sample of 56 students,
the instructional time did not
overwhelm the learning objectives,
students rated the experience
positively, and almost all were able
to master the skills in a short period
of time. The greatest advantage to
the e-portfolios was in the group
midterm projects; the public nature
of these projects encouraged
students to take pride and
ownership of their work. Despite a
few technical difficulties, these first
year students were able to produce
professional looking documents
expressing their creativity and
containing a wealth of information
in a compact format.
Barbara Mossberg (FYS) crafted
a series of practice writing
assignments designed to increase
confidence in writing and to
encourage the integration of
personal knowledge and academic
knowledge. Students were asked
to reflect on a variety of texts (non
fiction, poetry, films, sociological
studies) around the themes of
poverty, dignity, and self-respect.
Each paper built on the previous
one and added layers of complexity.
The final papers revealed an
impressive level of synthesis,
individuality, deep reflection, and
integration. This project illustrated
how careful course design can lead
to deep academic engagement in
first year students.
This teaching coop allowed us to
examine how our practices impact
first year students in this very
crucial transition year. After we had
shared and discussed our research,
we worked collaboratively to
develop recommendations emerging
directly from our research findings.
We offer these recommendations for
supporting first year students to all
faculty who teach first year students
and to Student Affairs, Student
Activities, and to administrators.
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emailing students if they miss class.

Oecommeodatioos
for Supporting First
Year Students
by the First Year Students
Teaching Cooperative

Orientation
• Teach students how to locate and
use campus resources, e.g. location
of the Student Services Building and
services it provides; location of gym
and Bookstore.
• Encourage students to buy
their course texts early, since the
bookstore tends to under stock.
• Give students resource information
over time, rather than packaging all
information into one resource given
to student on arrival. New students
are especially preoccupied during
orientation week, and would better
assimilate the information over time.
For example, a weekly Otter Update
on one of the CSUMB channels could
focus on one area of information.

• Let students know that you care
about their academic success.
• Send weekly reminders to students
who have missed classes that week.
• Make interventions with students
who are thinking of leaving CSUMB.
Instructor as Teacher

• Provide students with an overview
of the course, not once, but multiple
times throughout the semester, so
that students are clear about the
connection between the individual
class session and the course as a
whole.
• Construct a simple and logical
grading system and explain it clearly
to students multiple times.
• Construct a grading system to
include points for assignments
turned in and for class participation.

• Take attendance during each class
meeting.

Curriculum

• Facilitate abundant group work
from the beginning of the course, so
that students quickly develop peer
relationships.

• Begin a substantive, intellectual
curriculum for first year students at
orientation and continue through the
First Year Seminar.

• Review course material thoroughly
before exams. Hold special review
sessions, offering refreshments as
incentives.

• Focus FYS on university-level
academic skills and provide
intellectual excitement and vigor.

• Emphasize to students that Math
98/99 and Writing 95 courses are
crucial to their retention at CSUMB
or at any other CSU campus.

• Emphasize CSUMB's unique
curriculum and teaching and
learning model.
• Introduce students to college
level academic work and emphasize
academic excellence.
• Provide student orientation matters
in the orientation program, with FYS
courses providing reinforcement and
supplementation to this orientation
where necessary.

Support in the Classroom
Instructor-Student Connections

• Make connections with first-year
students on a personal as well as
an academic level. When students
become more comfortable with their
instructor, they are more likely to
participate in class.
• Develop nurturing, supportive
relationships with students, e.g.
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• In class, balance academic and
experiential learning and make the
distinction explicit between the two
kinds of learning.

• Encourage reflective and critical
thinking of cultural texts through
writing assignments.

Support Outside the Classroom
• Avoid having 8 a.m. classes for
first-year students. The first year is a
struggle for most students; missing
classes puts them behind in their
work, thus leading to attrition.
• Offer alternative remedial
pathways for first-year students in
Math and Writing, other than Math
98/99 and Writing 95.
• Encourage Student Affairs,
Student Activities and student
orientation groups to point students

to recreational choices and resources,
e.g. sports equipment rentals and
transportation to recreational areas.

Library
• Direct students to the Library's
new "CSUMB New Student
Frequently Asked Questions"
webpage (http://Ubrary.csumb.edu/
site/ x20464.xml.)
• Promote the new FAQ page, link
it to syllabi, and photocopy it for
reference in all FYS classes.
• Encourage students to use the library
as a vital source of information.
• Encourage Student Affairs, Student
Activities and student orientation
groups to be aware of the Library's
research resources and of the array
of queries students ask librarians
about, in order to mitigate the lack of
information in these areas.

Technology
• Offer Building 18 student support
with computer software (FirstClass,
Microsoft Office, etc.)
• Require students to take CST 101
during their first two semesters at
CSUMB.
• Offer drop-in tech support or
support in real time to first-year
students, either by student assistants
or the 582-HELP line.
• Hold joint meetings with the Tech/
Info ULR Learning Community
and FYS faculty to understand how
incoming students are learning and
utilizing technology, including the
timing of basic survival technology
needs (e.g. Blackboard/iLearn, word
processing, FC, and the timing and
content of the information literacy
component of the Tech/Info ULR.)
• Hold a Tech Survival workshop
during Orientation Week that would
introduce Blackboard/ iLearn,
computer requirements, word
processing, First Class, and BSID.
This workshop could be offered
several times during the first three
weeks of class and components could
be offered online.
• Communicate to the faculty at
large about the advantages of eportfolio in FYS and in sophomore
year. □
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How People Learn: Three Key Concepts from Research
In How People Learn: Bridging Research and
Practice, Donovan, et al. (1999), describe
three key concepts regarding human
learning, all having a solid research base
and direct implications for teaching,
which are summarized below:

1. All learners develop preconceptions
— sometimes accurate and sometimes
inaccurate—about how things work,
from planet Earth to fractional
numbers. These initial understandings
must be engaged in order for students
to grasp new concepts.

Implication - Engage Student
Preconceptions
At the start of your course or unit, ask
students to share their understanding
of key concepts (e.g., Can atoms
reproduce? What is a myth? Does the
weather contribute to earthquakes? What
is the difference between assault and
battery? What do you know about Latin
America and its people?) If you detect
student misconceptions, design engaging
activities (e.g., a hands-on experiment,
concrete observation with explanation of
events, or convincing data set where their
explanations don't hold up) that reveal
these inaccuracies to students prior
to teaching the accurate replacement
concepts.

2. For students to be competent
problem solvers in an area of inquiry,
they must have understanding of the
relevant knowledge base—not just
recall of what something is, but an
understanding of why it is. A deep
understanding of subject matter
transforms factual information into a

conceptual framework that allows the
easy retrieval of relevant knowledge,
the recognition of relationships and
patterns, and the subsequent solving of
new problems.

Implication - Teach for Depth of
Understanding
If possible, replace a superficial coverage
of course topics with an in-depth focus
on a limited number of significant topics.
Craft many examples to share with
students where the same concept is at
work, examples which you feel will have
maximum meaning for students. Use
assessment tools intended to measure
understanding versus rote memorization
(e.g., Concept Tests, essays, exhibits, and
performances).
3. As experts in our fields, CSU faculty
use metacognitive approaches to learn
new things. That is, we define our
learning goals and monitor our own
progress in achieving them. Because
expertise is discipline-specific and
does not translate directly to expertise
in another discipline, these internal
conversations need to be taught in the
context of each discipline. This can
be accomplished by explaining and
modeling to our students what we do
to learn, thereby leading to their selfregulated and independent learning.

Implication - Make Thinking
Visible
Model your expert thinking for students,
making explicit the strategies and
techniques that you most often use
implicitly. Have students engage in
activities that make visible the processes
of their thinking, as they predict like an
historian (or physicist, mathematician,
economist), explain concepts to
themselves or peers, note their own
failures to comprehend, activate
background knowledge, plan ahead, and
regulate their own learning.

For Your Departmental Pedagogy
Session
Consider a departmental meeting where
colleagues collaboratively:
•

Identify a concept that students have
difficulty understanding.

•

Brainstorm examples that relate
this concept to students' past
experiences.

•

Craft a diagram to illustrate the
concept visually.

•

Create a story or metaphor to build a
meaningful context for this abstract
concept.

•

Design an experiment, as appropri
ate, to "prove" this concept.

Reprinted with permission from the
Institute Teaching & Learning Connections, Vol

1,No. 2, Winter, 2008. a

2008 Pre-Fall All-Campus Writing Workshop
August 14th and 15th , 2008

-A-lSf

Next year's pre-fail pedagogy and assessment workshop aims at assisting faculty of various ranks and experiences,
and across the disciplines, in their preparation for the teaching of written communication.. Based on resources
developed during last year's inaugural Pre-Fail All-Campus Writing Workshop and the '07 Spring Cooperatives, j||
the workshop will provide participants opportunities to explore and apply formative rubrics and a shared exit
portfolio, at various instructional levels. The workshop also offers the precious but rare occasion for faculty ; ? :
to benefit from one another's pedagogical perspectives and: approaches, especially in terms of assignment
design, calendar planning, responding to student writing, evaluating writing samples, and developing written
communication competency
A plenary first-day session will bring together new and experienced faculty in designing and delivering Basic
Writing, English Communication, and other writing-intensive coursework. Second-day break-out sessions will
include materials, issues, and interests pertinent to specific curricular and instructional contexts. Registration is
tentatively limited to 20 participants. Contact Joseph Eng at: writing@csumb.edu.

UWP is available for department consultation.
For detail, please visit http://writing.csumb.edLf/site/Documents/writing/deptconsuiting08sp.pdf
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Recent Faculty Scholarships and Professional Activities
David Anderson (Prof, SBS) has recently published "A Roundtable on Mark Moyar's Triumph Forsaken: The Vietnam
War 1954-1965, in Passport: The Newsletter of the Society for Historians ofAmerican Foreign Relations (Vol 38,5-22, Dec 2007.)

Carla Benejam (Lecturer, ESSP) Myriam Weber (not pictured (Lecturer, ESSP) and Natalie
Zayas (Lecturer, ESSP) are part of a team of faculty from CSUMB, CSU Channel Islands, and CSU
Bakersfield who were awarded a grant through the Chancellor's Discipline Research Project, sponsored

by the CSU Institute for Teaching and Learning. The research project is part of the program for instilling

conceptual thinking in introductory science courses. The two-year project is designed to increase

Carla Benejam motivation, scientific literacy, and foster an appreciation of science among non-science majors.

Natalie Zayas

Rina Benmayor’s (Prof, HCOM) forthcoming article "Digital Storytelling as a Signature Pedagogy for the New
Humanities," will appear in the Spring 2008 issue of Arts and Humanities in Higher Education. Her essay proposes that
multimedia narrative enables critical and creative theorizing and that digital stoytelling constructs a safe and empowering space
for cross-cultural collaboration and learning. In these ways, it becomes a signature pedagogy for the 21st-century humanities.
Rina was awarded a sabbatical for Spring 2009 to continue work on a book based on her own Sephardic genealogy which traces

back to Medieval Spain, the Ottoman Empire, and Northern Greece. The book is conceived as a family memoir that interweaves
story, memory, and history, with reflections on the constructed nature of family storytelling and interpretation.

Mardi Chalmers (Reference/lnstruction Librarian) has authored a peer-reviewed article on active-learning, large-class
pedagogies as applied to information literacy instruction. Her article, "Lessons from the Academy: Actuating Active Massclass Information Literacy Instruction" will appear in the Jan/March 2008 issue of Reference Services Review (vol 36, no. 1.)

Jennifer Fellguth (Lecturer, HHSP) has just published a

new poetry chapbook, Fishing for Portents (Pudding House

Publications, Columbus, OH, 2008.) In February, Jennifer read from her poetry at the Literature and Pathology conference at

UC Davis.

Dan Fernandez (Prof, ESSP) presented a conference poster in La Serena, Chile in July, 2007 at the 4th International
Conference on Fog, Fog Collection and Dew. His poster was titled "Central California Water Collection from Coastal Fog:
An Initial Study." His article by the same name, co-authored with G. Ruiz, appeared in a recent issue of Proceedings of the

Fourth International Conference on Fog, Fog Collection and Dew (Antonia B. and Pilar C. eds. July 22-27,2007, La Serena, Chile:
Pontificia Universidad Catolica de Chile; p. 221-224.)

Diana Garcia (Prof, HCOM) has two new poems, "Red Light, Green Light" and "Still Life with Killdeers," which have been
accepted by Feminist Studies for a special Chicana Studies issue due for publication in mid-June.

Spring, 2008

9

California State University, Monterey Bay

Recent Faculty Scholarships and Professional Activities
Babita Gupta (Prof, BUS) has co-authored "Adoption of ICT in a Government Organization in a Developing Country: An Empirical Study,"
with S. Dasgupta and A. Gupta. Their forthcoming 2008 article will appear in the Journal of Strategic Information Systems: Special Issue

on E-government. Their study explores adoption of information and communication technologies to enhance government-to-employee

interactions in a government organization in a developing country.

Dan Janos (Lecturer, TAT) is launching a new video series, Volunteer Nation, with producer Ben Hess. These short-format webisodes look
at volunteerism across America and explore how grass-root efforts inspire people and create change. The first installment focused on political
volunteers working on the Obama and Clinton campaigns and was posted March 7,2008.
In addition, Janos has recently covered the Climate Camp conference for World Wildlife Fund, interviewing attendees and experts from around
the world. Dan was also lead editor on Don't Bully My Kids, a self-help video designed to empower kids and parents against the threat of

bullying. Dan's feature length documentary Last Flight Home, about the search for MIAs in the South Pacific, and edited by Dan, is continuing to
enjoy success at festival, museum, and reunion-group screenings nationally.

Stephanie Johnson (Assoc. Prof, VPA) was a guest lecturer at The San Francisco Art Institute in August 2007 where
she presented "The Art of Teaching; Art History and Inspiration." She also guest-lectured at the New College, San Francisco in
November, 2007, presenting "Social Justice, Service Learning and Art History." Stephanie also was lighting designer for Jovelyn

Richards' performance piece Come Home, which was produced at The Marsh in San Francisco in February 2008. In Oakland in
December, 2007, she was lighting designer for Sister Comrade: A Commemoration of the Lives of Pat Parker and Audre Lorde.

James Lindhoim (Assist. Prof, ESSSP) recently co-authored two articles with L. Kaufman and S. Miller. Their article "A Pilot Study of
Hogfish (Lachnolaimus maximus Walbaum 1792) Movement at the Conch Reef Research-Only Area (Northern Florida Keys)" appeared in
National Marine Sanctuary Program NMSP 06-06 (U.S.Department of Commerce, National Oceanic and Atmospheric Administration, National

Marine Sanctuary Program, Silver Spring, MD.) "Site Fidelity and Movement of the Parrotfishes Scarus Coeruleus and Scarus Taeniopterus at
Conch Reef (Northern Florida Keys)" appeared in the Caribbean Journal of Science 42:138-144,2006.)
With P.J. Auster and A. Knight James co-authored "Site Fidelity and Movement of Adult Atlantic Cod (Gadus morhua) at Deep Boulder Reefs in
the Western Gulf of Maine." This article appeared in Marine Ecology Progress Series (342: 239-247, 2007.)

Jim has recently given a number of invited presentations, including "Fish Movement in and Around the Marine Reserves in the Channel

Islands" at the Channel Islands Symposium in Santa Barbara, February 2008. He also presented "Linking Acoustic Telemetry to IOOS for Small-

scale Research and Monitoring" at the American Fisheries Society Annual Meeting, San Francisco, California, in September 2007. At Long Point
Marine Lab in Santa Cruz, California (May 2007) he presented "Habitat-mediation of Fish Behavior and the Ecological Effects of Fishing."

Jim recently presented "National Marine Fisheries Service: The Benefits of Being in Situ: Monitoring the Movement of Coral Reef Fishes from the
Aquarius Undersea Laboratory" at Moss Landing Marine Labs, Moss Landing, California.

Currently in press with the Marine Technology Society Journal is Jim's article (with PJ. Auster, M. Plourde, and H. Singh), "Camera Configuration
and Use of AUVs to Census Mobile Fauna.

Ruben Mendoza (Prof, SBGS) has recently published "Mission Possible: Safeguarding the Heritage of the California Missions" in

Boletin:

The Journal of the California Mission Studies Association, Volume 24, Number 1 (Spring 2008.) In May, 2008, a number of his articles will appear

in the Encyclopaedia of the History of Science, Technology, and Medicine in Non-Western Cultures (2nd ed, edited by Helaine Selin, Springer Press:
Dordrecht, The Netherlands), including "Trephination;" "Metallurgy in Meso and Native America;" "City Planning: Maya City Planning;" "Medi

cine in Meso and South America;" and "Road Networks in Ancient Native America," (with Gretchen Jordan.) Each of these is already published
and available in CD-Rom and online format.

Amalia Mesa-Bains (Prof, VPA) was recently honored as the 2008 Women Artist of the Year Award by the
Committee on Women in the Arts of the College Art Association. Last year, she was awarded the 2007 Visionary
Woman Award by the Moore College of Art, Philadelphia. Amalia is preparing for an upcoming 2008 Artist in
Residency at Michigan State University.
She has recently participated in several panel discussions, including "Panel on Chicana Art: Political and Spiritual
Altarities"at the 2008 Annual College Art Association in Dallas, Texas. In March, 2008, she participated with women
artists Dr. Lowry Stokes Sims, Maria Magdalena Campos Pons, and Thenmozhi Soundararajan in a panel discussion
about historical and contemporary feminisms titled "Feminisms: Race, Gender, and Generations" at the Elizabeth A. Sackler Center for
Feminist Art, Brooklyn Museum.
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Recent Faculty Scholarships and Professional Activities
Johanna Poethig (Assist. Prof, VPA) presented a solo show in Spring 2007 titled "DRIVEN" at the Togonon Gallery in
San Francisco. This exhibit was supported by the CSUMB Faculty Research, Scholarship and Creative Activity Award. In the
summer of 2007, she was part of an expedition of artists in the Galleon Trade, a series of international arts exchange projects,
focusing on the Philippines, Mexico, and California. Starting in Manila, but continuing to California, Mexico and beyond,

Galleon Trade facilitates further discussions between artists, curators, gallerists and scholars from all 3 places to explore
strategies for sustainable exchange.
Johanna's work was included in two important group exhibitions in the Bay Area and Los Angeles. "Overmapped: A Cartography of Filipino
American Visual Arts" looked at the various points on the arc of Filipino American visual arts production as defined by artists, academia
and institutions that address race, ethnicity or otherness, the points of material and formalism of the conceptual and avant-garde. "From
Hedonopolis to Melancolony "draws from similar themes and was presented at the Thacher Gallery in San Francisco.

"Beacon" is Johanna's latest public art work designed and fabricated with architect Brian Laczko. This gateway for Edna Gleason Park in

Stockton, California uses glass blocks imbedded in cement with photos mounted behind them in the interior. She worked closely with the
Little Manila Foundation to select the historic photos representing the once largest population of Filipinos outside of the Philippines.
In Summer 2007 Johanna presented her creative and teaching work to students and faculty at Ateneo University in Manila and Silliman
University in Dumaguete, in the Visayas region of the Philippines.

Angie Tran (Prof, SBS) has recently published "Alternatives to the 'Race to the Bottom' in Vietnam: Minimum Wage
Strikes and Their Aftermath,'' in Labor Studies Journal (Vol. 32, No. 4, pp. 430-451, Dec 2007.) "Contesting 'Flexibility: Networks

of Place, Gender, and Class in Vietnamese Workers'Resistance," appeared as a chapter in Taking Southeast Asia to Market:

Commodifications under Neoliberalism and Beyond (Nancy Lee Peluso and Joseph Nevins, eds., Cornell University Press,
Spring 2008.)

Rob Weisskirch (Assoc. Prof, LS) has recently published "Broadening the Study of the Self: Integrating the Study of
Personal Identity and Cultural Identity," with B. L. Zamboanga in Social and Personality Psychology Compass (Jan. 2008.)
The article makes recommendations for integrating the literatures on personal identity and cultural identity, using
multidimensional constructs to represent both personal identity and cultural identity.
Rob's article, "Feelings about Language Brokering and Family Relations among Mexican American Early Adolescents"

appeared in the Journal of Early Adolescence (27,545-561,2007.) The study concluded that negative language brokering
experiences may be symptomatic of poor family functioning or intrapsychic variables more than just discomfort with acting as a language
broker.
Rob has recently presented two sessions at the Society for Research on Adolescence in Chicago. Rob co-presented "The Relationships of

Personal and Ethnic Identity Exploration to Psychosocial Functioning" with S. Olthuis, B.L. Zamboanga, and SJ. Schwartz. Rob also presented

"No Crossed Wires: Cell Phone Communication in the Parenting of Adolescents." His editorial in the Monterey County Herald, "College Budget
Cuts Cause Pain at all Levels" appeared on February 17,2008. (p. A8.)

Natalie Zayas (Lecturer, ESSP) Natalie Zayas presented one of Project Learning Trees'newest curriculum modules, "Places
We Live,"designed for secondary educators, at the California League of High Schools Conference in Monterey in January, 2008.
Natalie is a State Facilitator for Project Learning Tree which produces environmental education curriculum.

Joseph Eng (Prof, and Director of UWP and ASAP) has recently published "Being Asian in English: Gender, Ethnicity,
and Identity in the American Professoriate" in Gender, Ethnicity, and Identity: Symbolic Struggles in Everyday Worlds.
(Lawrence Erlbaum Associates Press, 2008, pp. 67-84). In April, he will present ""Writing Assessment in the Faculty Learning

Communities: A Cross-Disciplinary Model" and "Reimagining the Portland Resolution as a Genre for Change" at the Annual
Conference of College Composition and Communication in New Orleans, Louisiana.

Spring, 2008
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TLA Advisory Committee
Comments, suggestions, and
questions about TLA programs
and related matters are
welcome at any time and can
be directed to any member of
the Advisory Committee:

Annette March (Chair; Interim
Director, Center for Teaching,
Learning, and Assessment)

Pam Baker (Library Instruction

Coordinator)
Kevin Cahill, (Assistant Professor,

School of. Information Technology
and Communications Design) :::) .
Luana Conley (TLA Administrative

Support Coordinator) : /
Joseph Eng (Professor and Director,
Writing Program & Academic Skills
Achievement Program)
.

Denisell^^

(Student Representative)
Stephanie Johnson, (Assistant

Professor, Co-Chair, Visual and
Public Art Department)

'

Frauke Loewensen (Lecturer, . |||

School of World Languages and < .
Cultures)
Marc Oehlman (Interim Director,

Center for Academic Technologies)
David Reichard (Associate :/;7:TV.:.'

Professor of History & Pre-Law,
Division of Humanities and = •:#=
Communication)
Bude Su, (Assistant Professor, •'

School of Information Technology
and Communications Design)

Scott B. Waltz (Assistant

Professor of Social Foundations
of Education, Liberal Studies
Department)
Swarup Wood (Associate Professor
of Chemistry, Division of Science
and Environmental Policy; Chair,
University Learning Requirements
Operations Committee) • •
»
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Mid-Semester
Evaluations Make
the Rest of the
Semester Better
By Thomas Wortman and Lynda Milne

Faculty members often find that
mid-semester evaluations are a
valuable resource for their teaching.
CTL invites you to try this practice
if you're not already doing it. Unlike
evaluations that are done after a
course ends, feedback from students
midway through the semester
provides information that can lead
to mid-course adjustments. When
adjustments or improvements are
made to a class, they often result
in a better experience for both
instructors and students. In addition
to improvements in the course,
mid-semester evaluations can be
an important learning tool for the
students. According to Carey Sargent
from the University of Virginia,
by
conducting
mid-semester
evaluations, "instructors can provide
students with the tools to reflect on
their own contributions, their peers'
contributions, and the pedagogical
values of the instructor" (Sargent,
2007, n.p.). Barbara Gross Davis
agrees, writing that the problem with
end-of-the-semester assessments is
that they "arrive too late... to benefit
the students during the evaluation"
(Davis, 2001, p. 345).

There are a number of ways to
solicit feedback, but many scholars
of teaching and learning agree that
the simplest is to administer a short
questionnaire during class. Questions
should be short and to the point, and
should ask only about those issues
that can be responded to during the

term, so that students don't gather
false expectations of the rest of the
semester (Davis, 2001, p. 346). One
quick and fruitful method is the
"stop; start; keep on" questionnaire.
Simply ask students to take a piece
of paper, and list one or more things
that they would like to see stopped
in the class, which things should
be started and what should not be
changed. Cross and Angelo. (1993)
offer other suggestions, including the

"minute paper," problem posting, and
the two-column method. Lenze (1997),
Desrochers (2001), and others describe
the effective process of Small Group
Instructional Diagnosis (SGID) first
developed and tested by D. Joseph Clark
at the University of Washington in 1976.
In a SGID session of about 20 minutes,
a trusted colleague visits the class and
asks students what is helping them learn,
what is not helpful, and what they think
the instructor can do to improve the
course.

Regardless of the form that a mid-semester
evaluation takes, it's generally most
helpful to collect formative information
and then review the feedback with
students so that they know what you're
doing to improve the class, and what
they can do to improve the class.

Distinguished from any centrally
administered course evaluation from the
college or university, these mid-semester
assessments are designed solely for use
by the faculty members," to provide an
additional channel of communication with
your students" Sargent, 2007, n.p.). And
any added channels of communication
result in better teaching—and increased
student learning.
References:
Angelo, T. A. & Cross, P. K. (1993). Classroom
assessment techniques (2nd ed.). San Francisco:
Jossey-Bass.

Davis, B. G. (2001). Tools for teaching. San
Francisco: Jossey-Bass.

Desrochers, C. (2001). S.G.I.D. A new CELT
program that taps student perceptions of
instruction. Fall 2001 CELT Letter, California
State University Northridge. Retrieved
March 12, 2007, from http://www.csun.
edu/~celtact/sgid.pdf
Lenze, L. F. (1997). Small group instructional
diagnosis (SGID). In Brinko, K.T. & Menges,
R.J. (Eds.) Practically speaking: A sourcebook
for instructional consultants in higher education.
(pp. 143-146). Stillwater, OK: New Forums
Press.
Sargent, C. (2007). Using mid-semester
evaluations to encourage active learning.
Teaching Concerns, Spring 2007. a

Retrieved. March 12,2007, from Minnesota ....
State Colleges and Universities Center for
Teaching and Learning http:// www.ctk
mnscu.edu/iteach/resources/nijtrtphp.

Used with permission.
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EEA Grants Awarded Fall 2007
Last Fall, Educational Effectiveness
Assessment (EEA) grants were
awarded to eight faculty who
are working individually and
collaboratively on assessment of
student learning projects. In each of
these projects, faculty are applying
scholarly tools to discover ways
to improve teaching and student
learning in CSUMB's teaching and
learning model.
Babita Gupta (Prof, BUS) and
Sanjay Lanka (Lecturer, BUS) are
conducting a project to identify and
assess Math and Technology and
Information (Tech/Info) ULR skills
critical for Business majors. The
team is developing a benchmark
diagnostic to identify the Math and
Info/Tech prerequisite skills for
Business students' success in the
major. Assessment of student work
in two Business courses will use the
benchmark diagnostic to determine
current learning of Business students
in these skills. A future aspect of
their project is to determine what
curriculum changes may need to be
made in these courses to support
students' development of these skills.
Babita and Sanjay note that "this is
turning out to be a nice longitudinal
study," and report that their study is
on track and going well.

The EEA project of Jennifer Colby
(Lecturer, LS) has as its goal to
develop new course assessments
for an LS course which meets three
sets of outcomes: California State
Teaching Credentialing requirements,
LS MLOs, and the Community
Participation ULR. Jennifer is
developing a rubric to analyze
student work in previous LS 298S
sections and will use the data of her
analysis to analyze current course
assessment tools. She will revise the
course assessments to align with
the outcomes in all three areas for
stronger alignments with course
outcomes and more streamlined
delivery. Finally, she will analyze

Spring, 2008

the student work resulting from the
new assessments to measure changes
in student work in meeting the three
different sets of course outcomes.
She notes that "the challenge is to
assess very different outcomes with
meaningful questions. Student's
growth in Community Participation
can be hard to measure. Although it is
aligned with the other outcomes that
deliver content related to developing
future teachers, the student learning
required by the addition of the
CPULR outcomes to this Liberal
Studies course must be assessed."
Pam Motoike (FYS Interim Director)
and four FYS faculty members are
assessing student writing samples in
FYS to better understand ways that
FYS can support the development of
college level writing. Their project
aims to understand the process by
which college level writing skills can
be developed for first year students,
to develop writing criteria for use in
FYS courses, and to construct a set
of best practices for FYS faculty to
use in supporting and encouraging
students' college level writing.
Student evidence from four FYS
classes will be assessed with the new
criteria and FYS student work will
be compared with student evidence
from students who were eligible for,
and enrolled in EngCom A courses
during the same semester. Results of
data collection will provide insights
for the development of best practices
in the teaching of college level writing
in FYS.

Funds for EEA grants are made
available through the Provost7s office,
as part of our campus WASC-related
research efforts. These $500 grants
are available each semester to faculty
for indirect assessment of student
learning that studies CSUMB's
teaching and learning model.
Many faculty already conduct indirect
assessment of student learning—
sometimes informally, to improve

course curricula and pedagogies,
and sometimes for RTP or review
processes. An EEA grant can help
support assessment of student
learning as a scholarly, systematized
activity and can lead directly and
immediately to implementing changes
in course curriculum and pedagogies
for improvement of student learning.

As a scholarly process, the assessment
work becomes public, benefits other
faculty, and has the potential to
widely impact student learning.
EEA projects can focus on assessment
within one course, across several
courses, within the ULRs and MLOs
or across cross-disciplinary academic
skills (e.g., reading, math, writing,
or critical thinking.) The grant might
be used to build on existing direct
assessment of student learning that
has been previously conducted, or
that is being conducted at present.
Assessment tools for projects might
include student surveys, "minute
papers," instructor observations
and/or teaching logs, classroom
discussion, and/or analysis of student
work using a rubric and applied
to student evidence in one or more
course outcomes. One best practice
in assessment is to use a triangulated
methodology, so that the data sets
used can be compared for reliability.

April 1 was the deadline for Spring
Grant projects (to be conducted
summer and Fall 2008). Grants will
also be available next Fall and Spring.
AY 08-09 deadlines are November 1,
2008 and April 1, 2009. Individual,
collaborative, and interdisciplinary
projects are invited and $500 for each
participating faculty member will be
awarded for collaborative grants. The
grant announcement and application
can be found at http://tla.csumb.
edu/site/x6153.xml and assistance
in developing proposals is available
from the TLA director. □
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Interdisciplinary Mentoring Program for New Faculty
Many new faculty have access to formal or informal mentoring programs within their departments. New
colleagues can also benefit from advice and support from a faculty mentor outside their departments. TLA's
interdisciplinary mentoring program matches new and recently-hired tenure-track faculty and lecturers
with more senior faculty colleagues from disciplines other than their own. Thirty faculty are participating as
mentors and mentees in this year's program.

Syllabus Mini-Cooperatives: New Faculty and Their Mentors
Our campus offers new teaching opportunities and challenges for faculty who come from other college
and university settings. In the Syllabus Mini-cooperatives, new and recently-hired faculty develop a new
course syllabus, or work to improve a syllabus for a course they are currently teaching, with assistance from
a faculty mentor. Each mentoring partnership forms a "mini-cooperative." Faculty address alignment of
curriculum and pedagogies with outcomes, as well as focus new syllabi on CSUMB's teaching and learning
model. This year, twenty faculty are participating in the syllabus mini-cooperative.

New Faculty BYOB (Bring Your Own Brown Bag) Gatherings
Throughout Fall and Spring semesters, new and recently-hired faculty meet over lunch every two weeks
to share ideas, information, and concerns. Discussion topics are suggested by the group members, and
guests are invited to discuss topics with the group. This semester's topics have been focusing on teaching
pedagogies.

During February and March, new faculty considered the following topics with senior faculty:
•

Pedagogies that align with your course outcomes and assignments (Szvarup Wood, ESSP faculty and Chair,
ULR Operations Committee)

•

Academic rigor for students: How much required reading should we require? How many out of class
assignments? How do we support students' effective reading? How do we support ESL students? (Guests
Natasha Oehlman, ASAP Writing Coordinator and Writing faculty, and Aparna Sreenivasa, ESSP faculty)

•

Effective student collaborative work (Guest, Ernie Stromberg, HCom faculty)

•

Inclusive pedagogies: Building classroom communities, assets-based teaching, and fostering unilateral
respect (Sandra Pacheco, Service Learning Institute SL 200 Coordinator)

•

Teaching in diverse classrooms and teaching to diversity within your discipline (Guest: Gerald Shenk, SBS
faculty)

During April, new faculty will meet with senior faculty to discuss the following topics:
April 8

Supporting students' writing in your courses (Guests, Jennifer Fletcher, HCom faculty; Natasha
Oehlman, ASAP Writing Coordinator and Writing Faculty and Joseph Eng, Writing Program Director)

April 15

Working with students with learning disabilities (Guest, Ruthann Daniel-Harteis, Learning Disability
Specialist, Student Disability Services)

April 22

Support for your research and scholarship (Guest, Cindy Lopez, Grants and Contracts)

May 6

End of year celebration and potluck

This group meets 12 noon I-pm at TLA, Building 10.
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TLA Spring Faculty Development Activities

Teaching Cooperatives
Teaching and Learning about
Social Justice Cooperative
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Grant Writing Workshop
Members of this research-based
cooperative are investigating
best practices in the teaching
and learning about social
justice, reviewing the literature,
articulating outcomes and criteria
for social justice learning at
CSUMB, and assessing current
student work in the light of these
outcomes and criteria. Our goal
is to better understand the ways
that social justice is taught and
learned at CSUMB. Results of our
research will be disseminated to
the campus at large. The coop is
facilitated by Stephanie Johnson
(VPA), Pam Motioke (FYS),
Gerald Shenk (SBS), and Annette
March (TLA).
ePortfolio Teaching
Cooperative

In this teaching coop, members
are examining current uses of
ePortfolios, both on our campus
and in national institutions of
higher learning, to understand
how ePortfolios can be used to
support student learning and can
be used as assessment tools. We
are exploring various ePortfolio
models and are reviewing the
literature for best practices for
teaching and learning with
ePortfolios. The coop is facilitated
by John Ittelson (ITCD) and
Annette March (TLA).

Spring, 2008

Cindy Lopez and Christine
Limesand (both of Grants and
Contracts) are facilitating this 3-part
workshop designed for faculty to
be able to demystify the process of
seeking external funds for research,
scholarship, and creative activities.

Writing for Publication

This group meets regularly to give
and receive supportive editorial
feedback on colleague's current
scholarly writing projects and to
share strategies for overcoming the
production problems that all writers
experience. The group is facilitated
by Joseph Eng (University Writing
Program Director) and Annette
March (TLA).
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Scholarship of Teaching &
Learning Mini-Grants
The scholarship of teaching
and learning considers teaching
itself as a form of scholarship.
Results of teaching and learning
scholarship are public, that is,
they are available to the wider
teaching community for faculty's
mutual continued learning about
teaching. The scholarship focuses
on student learning and involves
using evidence of student
learning to improve the scholar's
teaching and students' learning.

► Scholarship of Teaching and
Learning Research Grants
$500 grants are available to help
support research that addresses
a scholarship of teaching and
learning project.

► Scholarship of Teaching and
Learning Travel Grants
These $500 grants help to
defray costs of travel to present
a scholarship of teaching and
learning project at a professional
conference.

Applications for Spring are due
April 1,2008 and grant awards
will be announced by May 15,2008.
Educational Effectiveness
Assessment Grants

These grants of up to $500 help
to support faculty assessment
of student learning that studies
CSUMB's teaching and learning
model in the ULRs, MLOs,
and in cross-disciplinary
academic skills such as math,
writing, and critical thinking.
Individual, collaborative, and
interdisciplinary projects are
invited.
Applications are due April
1, 2008 for Fall 2008-Spring
2009 research. Awards will be
announced by May 15, 2008. See
page 13 for more information on
EEA grants.
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Contact:
Center for Teaching, Learning, & Assessment
100 Campus Center, Building 10
Seaside, CA 93955
ph. 831-582-4539
fax 831-582-4545
tla@csumb.edu
http://tla@csumb.edu
Center for Teaching, Learning, &
Assessment

California State University

Monterey Bay
Center for Teaching, Learning,

and

Assessment

Eddy Hogan
Library

